DOCOflZST BS^OES 



SD 123 013 * 
T2TL2 ■ 



C 



BC 009 199 



I POB Di?E 
SpTS 

EDRS ^SIC2 . 
' D2SCEIPT0BS 



. .CfcapEan, Patricia X^.- 
Migrant Sari? Childhood Zdoc^tion: In brerriev. 
Sei^ lork state Education Dept!J, llbany, Boreau of 
Bigrant Education,;: State ?TniT* of * Neif TorJt, Geneseo* 
0&11* at^Geneseo, migrant Center* 
Hay 76 ' . 

23p* . ' . ■ 

Hy-$0. 83 BC-S1.67 Plus Postage, 
CurriculuiT Day Care Progijams; **S$xly Childhood 
♦ Sducation; *Educational DeTelopmenVj^ducational 
Beeds; fiealth; Instructional Haterials; ^Higrant 
Education ; NJUtrition; ObjectiTes; Parent 
Particiff^itioij; *preschool Prograasj Prograt Contents 
♦Piograa Developttent; Tracking 

1BS7S6CT I . * 

Higrabt early childhood education prograts must be 
designed to aeet the needs of young children vhose groirth ^nd 
developient 'are significantly influelbced by their parents* eaployient 
in agriculture or agri-related industries « «such prograis should 
strive to: foster a sense of truSt«in people and in the enrlronsent; _ 
d'evelog a positive, confident, vorthvhile self*cbncep;t; alid provide a 
''variety of rich experiences delighting every sensory .todality, in 
order to effectively accotplish these goal$» early childhood ptograts 
for Infants and preschoolers should have tvo equally iiportant 
components — an inrschool, all-day preschool progras and a parent 
education progras* In developing these prograis-* consideration should 
be. given' to: the type of prograx, vho pays, vhen to j^egin, hov long 
to continue, and the effects of t^e experiences on the child and his 
f aiilj. &11 prograis lust then address the concerns related to 
facilities^ staffing^ lat^erials^ and curricului objectives* Special 
concern should be given to the areas of health, nutrition, and a , 
systei for tracking the faiilies* loveients in the ligrant streai by 
all ligrant ea^ly childhood education prograis, (HQ] 
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INTRODUCTION 

Mi^act Z^^ty Cj^tldbg^ fjitti.&lnju pr^^^3^ns inust be de&jgDed iv oieet tbe oeeds of jrotmg 
«,Kildrea t^busex^ot^tb oud deieiopment stztiitic^liy idflueiiced bi tbe enipip>n)eQt of ilieir^ 
pdrcQi^ «n d^i^.oltur'C s>r d^i'^elated jDdu&tn^* S^<.K [vro^an^ must recvgniie tbatt t^^ile^tbe 
[iee4» ^/f . jub^ cki'tlren jo differ subst^tidlh fr^m tliose of otber pppoldtions of pr^ 

&<.Ki^vlerN. littrf ^re cerldiL d^pe^t^ of development that are cnticalli tnViv^Ltd b> tbe LMtui{i({ufi 
rel%/<.c]tj ^ f tbe fcunil) boTL vDe ^vgrapKitat ^ea tv dQot ber^ ^d b> tlie poi erti j or oear poi 
existence of the fainili. 



TKe*ve ^pct^.^I Leeds iD«,Iude tbe unique <.ir<,umstance^ ^urTuunfJifi^ tbe development of self 
tru<%$^ Mlf'dt^^eiiessi tbe JevejopmeGl of per«,eptUc]l-seo«»urv ^d t^guage skills tbat t^il 
in ^fi dde^udtc ddjubtmeot m later lifct tb« ph>sic,dl t^elUbemg of tbe c^btld as affected b) 
the [14310 tiuD<iI prdLti«,ei> e\, «rieo<.e& In tb« earijest vedfs q{ development, aod the health of the 
lt.K'*^^}t'j\fi n^igfdnt t^ild tvbv rT*d> b^t re^ejve adequate mf:dj«,dl dttention for his^ spec^ific problems'. 
C<^[iv^rsel> I ^vr*ett[Tief he rL< eivts t./v much att^nti^^n in terms of uver'inndtaldtiQn against <,}iild- 
ho.>d diseases d& he mf>v<.'S from iot^^tiitv to loc;:btv, 

Th^ iTii^dnt infant pre-sth >.>)er usuditv du«i> m4 h<)vc bed. ^.lathes or tovs tbat belong to 
hitsi al#n(. He i& nL>t dffordcd iK« opportunity t.^ bt.« ^nj'- familidr t^itb d parti c^ular ^nviroomcnt that 
tdn rcc*>snl/^d Komr^. H< ^s vfu-n ^ar^d ft;»r bv d vaneU uf rciatcd or unrelated adults^ some 
A nh^Ttm nt<i) ^-^n-pkit^ ?.ir*iitt:^r&< Or Ke mav be left under the supervisioo of a sibling t^hottn 
fiiLtn* mai^ nvt be ^Id <.n^u.h \*t ftillv apprccidte tbe ^eat importance ofsuch r^sponsibiUtv. There 
t^ nd> to ie little rc^jUrn ' tti th&^^dilv routines uf sleepiric and eating and pla^ iogt Tlits discon* 
tinuatjiin affects c ver> dsp*: of the )oun£ (child's 1 ifc including t^hen and ^Kere dnd with ^hom 
he sUepi>. vvitf^ tfvKat. t^Itb whum and t^her^ h^ plav^: t^bat he edts and the length of interval be* 
tt^'t^tn feediij^. 7*bc edtmg routines i^f pre*s^houl jni^rant chil^Jren affei^t t^e child's v er^ exist* 
et\^? ' ftcn Miusmg didFrhcdi mdtnutrition and health problems that continue ^ith the child into 
adulthjiod. 

"To mv Vve niigrant children begin a migrant life ^er^, \er>.earlj'- By and 
largcft tbe^ ^re dllov^ed d rather freJt i^in soon as thev can begin lo cra^L Even 
before that the) do not usudll) ha\£ cribs, and often enough the) lack clothes and 
usudlK tovs of dn> surt. ^ut differi^ntUt right off the migrant child learns that he 
«- has no particular possessions of his ot^n. no place that is his to use for restand 
sleep* no objects that are his to look at and touch and move about aod come to 
recognize ds familiar. He does Dot findout that there Is music tn tbe air from mys* 
tcrious boxest nor does he wake up to find bears and bunnies at hand to touch aod 
fondle. In short he does not g^t a sense of kts spacet kts things, or a rhythm that 
is kts. He sleeps t^Ith his mother at first, then in a few months ^ith his brothers 
' - * dnd sisters^ Sometimes he sleeps on the floor* sometimes on the back seat of a 
car^ or on the floor of a tnlfk and sometimes on the ground/^^ 
Jhe sense of dxscontj nuance that s^ drastic dl I) affects the development of the ^oung migrant 
child ^s further reinforced hy the even greater sense of not belonging experienced bjfhifl family^ 
especially tn user states. The migrant family is usually isolated from the host Communit)r by dis- 
^tpncet migrant housing being loLdted uatside the village on back country roadst and often by cul' 



tura) dirfrrai«,«^ ^6 lafipid^e idTTt^^^ Tte famlli arrives to dn ^tmfamilidf village? to oc€^} a 
i& dffr^tfrd b» til*:- Af^dtKer and !K( vKdUfiia^ rrt^rk^tiii^ wo'dil^^^n^ that ts^ ll^ not po^&iblc Wpre- 

dt<t u}idt d^t^U' m^^^TT.t Tl'^C than J Vfc'.'tk *tt t\\ij dl d tJTTHr- 

v.h^T^^ Ih+'Tf art jr^iittffi icfit" ajr ►oi^U fy'*dt Jnadr^tJatf diK-Jiinii^* Kl'Ahtnf^ that t^Jt/iCtd lo 
^'>rAori'' *- U*- fir^Jj uith afi<-t. 1> .iiid dfid an*^ ihdl- Jfe m^^js^* \1i;rt- jf^-pofldftt! i* il^* 

pdf 4 jf' tUjjLlt I'* ddt'!q^)d4-f li pr-iiidt- f-iiT ihf fd;TTiK*> bd^i^ of^s, and vAtr^ :rtw'^vppn- 

fari*jl*<-^ ij * itie *n p--ifrrt* e< ncrjll * bd^t t1i<^ )< a^l Mhi^ndl dnd ck cupati'^ndl rt^^ourLc** to 
ihcmltr TT^aivJni: tKt UIl^f*sl rbouc> f'*f btltiT mccliDt' ihcir ftCcJ/t 

] *lJvrTt^ iif p '^etlt df^ v^impl^vitcd and tvdgeefdtiej h\ the isr*,cd UdieJ of the nuefdOI 

/arjnii.* 
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tir^p ^x^en^nces for cbildr^n tmd^r the ag« of tssu« tbat b^eu of concem to 

tbisTStow^V piirenliji^ (duuators and poliiKiaiiij ior a tcDlor^*^ The queslioos of ho*i flauch* 
vitiat kiotJ. Wh?n>^4i^£i n . vk^Q pais and the eihUs <J these experactitcs on the cbild aod fafaih 
have been addrejised aoaf^^Taddcj^sei 

It ml! he heipftil JC deiel^iQg pr?^t^e4m£^1 programs for mk|TaDt popglatioEkS jf ibe ai>ove qufs- 
tions are. diswssed as ihey relate <»pccifkcal)> u> migraQl cht!<^^^ ao<i faonlics. 

fthai are the Effects of Pre-Scbool ftwp Experiences 

Earli child dcxelopment theory t> people ^nch as JohQ 6oiv1b> aod Aooa Frevd p«3tulaled 
(hai Vihen ihe c:})ild vias placed in a thtld care situation outside of his bonie at ^ ver^ early age. 

^ thr resutl Vids d^tninental to the ^nunettualand pl)>sical deieiopn^ent of the cfaild and somelimes 
even caused th^ chi ld^s d eath. ]lo>^^ief. Idler studies LaU;/ CaidivelL^ Project HeadstaH^ 
and others hai-f 'poinlctf out that leiiiporafv ^epaff^tion of the child from his mother* even in carl) 
infjitti^l*^ not deirimcntaJ to the t,tj[ld'±» ivcit bem^ If tare is ta\en to provide the child witbwantt* 
affr^[ tfial relatiL^nship^ during the paicntV absence* Further, the additional tiutrjtional* medical 
and educational atti'ntii^n afforded t-j )ijung aJgrant c^hildrcn enrolled in prc-school programs can 
art as ^uTPrs ag^in*4 the diffutilt < iriun^stanf: affcc^tlng the ndrmdl'devclopment'of the migrant 

'^re's thornier. / ' 

Irt ifrm^ f^f tht _ afft*<. Is of pte-*^ch^l p"vup c>pcrient<?& on'ihe migrant familvir if care is ^iven 
ifj Tii^ nrp'*rdtf* the < ^tTuM , lansuiiet and expt-rjt n< es of the famU> inl<j the pro-am offered to pre- 
:;(h vjlf^r^,. iT <' f frjT K ar< mad<- tt> i-n,pKaf^>/c- the c^untri but ions and strengths ^^f the parents^ the 
prr^>t hof>! ^iro^^,Ti i an ht^ir vtnU ^^**^\U^r i^utc omes for the child and fiis family . 

I' irthf-r, th< pr^ -^r fMJ^>i'pr<>cr^i ^an <jff<r an opportunity for sen*^itjve and crenli^-eplanners to 

--inMi,ij+» f>.jr'*nt inifJiom**fit an<i adult t'dutalion profiraim^ th*it will a^^^i&t parents in uiider:>tandjn£; 

ibii^f^'vri^ip'^tpnial, nutrrtirina} and plii^ifal n< e^J*^ tjf their (children ^d'mrans b>.*vhirh the> tan 

bt't^f-r j-TfJiid'" f'lT iho^t- nt^cds. .(!t<**^f cooprf^aiioo bcru<!cn ijie parcotand the pro-school <?dut-alor 

(<tn In-ffm t*+-ffrfrnde a **rnsr of loniintiattnn of f*\pericn( esji in ihc life of the mi^ant ihild-^ 
. * # ■ 

Uhrn Do ^'t- Itcjrin and Hon Long f)oT^r (.onttnu6 

I Ko oPtthen lr> b**gin prr^^*; hool propraijis an3 ho^\ long to continue raise several ques- 

-tion^ nn more than onr plant'. Onr set Ji>f fjtiestions focuses around dail) and seasonal length of 
pro^raouxJUiat lime shotild thr sth«ii)l da> be^in^ ^hul time shotild Jt end^ Should programs operate 
for a frw Mcr-ks at peak sea^^ons ^r ^^hotild the^ be continuous, offering services as long as ehil' 
dren rcmam ^n the area^ On another plane, the question of ivhen to begui begs an ansiver related 
^M> age groups to be icuJiulcd in pre-school migrant education programs. 

In ansiver to the second concern as to enrollment ages it seems that^ if pre-dchool migrant 
r-dtrcation programs arc dosi^ncd trul^ti^ meet tbe immediate ph^sicaLnutritJonal and health needs 
of thr- developing c hild a«i vbcll as thcMong-term developmental and eim ational needs^' the defini- 
tion of pre-school must bo broad enough to .include children in their infancy and extend at the 
upper levels to provide for children until the) are developed mentaKy, ready to begm the more rig- 
orous and academic programs offered in early elementary school settings. 

- * " ' ■ .5.. -.7 
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K closer lool at the t^xly tbildlio^ stodies Lon^QcteJ Hanardt^ S)T3cude' and oUter 
f caters indicates that the e^iteru of a cbild's ability to learo nen^slullfi at later ag^St tbe com* 
pif vit> '>f skills dblr tv bc^a&tered aad the degree ^{ the older bild*& enlKo^jasiQ jd ^proacbisg 
Qen Uatti'm^ Sitaauonb t6 to a extents if not totally, dej^endtbt oo tbe quaijt) of, experiences 
ghen the tfiild .luriiig tire fir^t fen fm^mlis aod years of lif«. 

hurthf^,. cb]ld dcicljiipmtQt ^tudie^ nbnlj indicate that (children ^on and leam at thetr Of^^a 
I Hfit^citi .iU^,. uneven, tintque rat^ dernard that pre'S<hool ex'perieac^eb he available for the child at 
t^' jffifr tf and'c^^t if nec^^^s^r^. Thcie studies. Lvmbioed with^^r ouo understanding 

'i lh( mani nutril)7itaK -oedital and developmental deCcieDci^s lhat octtir in the life of the >oting 
^ '^art - hild j^aat-* thai those per^^Q^ re^p^nbiblc for establishing programs to supplement and 
better th^" livtb of \*>t]Dg children Lake a strong stand i>n the following issues; ' 

Thiti the iBip^ant pre*s<hoot child is a unique individual nith needs. particular to his stage 
f>f development for \ih>>£^ ii^ec^ic programatic remedies must b'e implemented. 

Thai 1 jrK Lbildhood migrant programs serve an important role to the ^hild in addition \o 
(he needs thev mav fulfill in allowing the parent to wori and the older sibling to aUend ;^tht>ol. 

( * fhai^ given an j^nder^taoding the iniportanc^e earl^v learning. experiences, migrant (:arlv 
<:hiHhom] programs mast be designed for children in eariv^afauc) . 

d^ 1'bat prr^f^c^hool programs must continue to be available to children bc^oddthe traditional 
(.Te-school years where necessary." 

To an*r^er the fir!*t ^uc-stl^n re^rding the daflv and seasonal opening and closing times of 
the pf,<?-^ctooi prograio, a sur%ev i/f tijc vsort conditions of the migrant labort^r serves as a basis 
^ for a mtiof»al an!>\rer. . * , ^ * " 

Thc'dav .*f the agri^ultora! laborer begins ver\ e*arl> in the morning, often before children are 
hWy a^al^e and usuaU) without the benefit of breaVfast. If special programs for pre^&chool rpigrant 
children are'eo/ availablei^ the parent has^^Iittle choice but toJeave the infant oryoung child ict^he 
care oi an older* non^wnrking member of the migrant communit)^ or in the care of older siblings. 
\lan\ migrani families have Jound that the feat created b) these kinds of chil^ care situations 
leads tc» the onf^ acceptable solution, that of taling their child with them tb their place of employ* 
ment. .... 

ITi^ hdur% of work on crops are long and difficult and rarely accommodate the eating^sleeping 
and playing needs of children. It seems* therefore* that the question of the length of the day must 
elicit an answer df eight or nine or ten hours. Such long hours clearly extend the time concept of 
' traditional nursery educatic^n programs as well as traditional school programs. However* if young 
migrant children are to be adequately served* early childhood education programs must incorporate 
many day eare practices. ^ ^ * 

\s to the seasonality of early childhood programs^ it is i^nportant to serve each individual 
childi^ \s numbers of migrant pre-schoolers it a particular geographical area dwindle or if only a 
few <hitdren reside in a particular area* alternative child c§re options* such as family day care, 
ma) meet the needs of individual children without straining the budgets of early childhood programs. 

Whn Pays for Migrant Early Childhood Programs " ^ * 

'\\\ da)t quality developmental early cbildhood programs available to children frnm infancy 
and upwards (o five, six and se^cn is an expensive investment. Such an investment will require 

o * 8 



ti)f fhr^cial an^ pliiiosophical commitment of fedeDaK state and local agencies as tbe> 
hard iivoft of early childhood edutfators tliroughout the migrant «tre^im. As mJg^allt famili^s.^re 
less a pan of I^cal a^d st^e ct^munitie^ and more <f j^art of the,federal comoiunit^r^l occurs thai^ 
the^^ greatest input must come from fe^'eral doH^rs ai^ fe^eriil ^tfortSv Purtherr <;orittiiuous pre- 
school care is morc' ifkel) to occurfor t^e voting fnigrant'chiid if fedef^lragcuc ies assume respf^ti-'- 
sibiiiti for tracking childreo^ as thei move Jrgm ^oimt) to eounty'^ and state to state; and'for 
^stabiisKing programs ih localities prior t^,th^ arrival of tfie migrant {^pily« Ue fjce advocating an 
^ evp^tiWive and massive^undertak^ng vvhich *Ms Justified because tKe quality early experiences 
!&■ of uunosf-importance ib healthy ji^bman develoj>meiitv",^** ^ * * ' ^ ^ __ - * * 

Ithat T^'pes of Early Childhood Programs Should -Be Planned * ,^ ^ - t 

The^ type of program j^nplcmented uill lari firom locality to locality if a sincere^ffort is made 
m^et specific needs o{ iruKviduat children and groups of<:chjldrc[i,.'TKje face^f a program will be 
^ff^cted b> such factorS^W number and age 6f children in a.parijcular localitVrSp&cific working 
cAodi?joi|s oEhKc hr^W and whether the program is located m a user state or a home basestatc* 

^^gardles^ of l^cality^' hoviev.er,. qualit) education designed to develop all aspects of^xhe 
mu5t permeate every migrant earli chiidtfood progranu The^|osteHng of a sense qI trusi in 
p*rf\ple and in the eiii ironment^the development o[a positive^ conftdentr >vortKwhile self-concept 
and thf provision of a variet) of rich exj^eriences deligt^ting every sensory modalitv^are goals that 
can be^ strived for m ^11 early childhood settings!^' * , ^ ^ 

In order t<> VffeQtivel) actQtnplish the a^p^e goals> flie early chil^Jhood'prog^am for infants 
and prt*-^chr>olers sJ^ouTd have luo equal!) important components. The first is an-in^schooK all- 
dav pre^s^hool 'pro^rmn*' a^d the scjcbnd is apparent education program, 
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PROGRAM COMPONENTS 

Theory . , ' / v 

Philosophical p^itions of carl) childhood program planners var> v^idei^ resulting in a mulci* 
tude of curricula strategies that range from the seif-dlrected, ch 1 1 decontrolled method of the Bank 
Street College Earlj CKlldhood model^^ to the more structured, goal-specific reinforcement proce- 
dures of the Behai ior \nal>sis approach. It is difficult to maintain that one approach Is superior 
to another vi Uhout an a^vareness of the Individual needs of children enrolled in a specific program, 
Mosl earl) childhood programs tend to practice an eclectric approach^ Operating on the theory that 
all children arc ur\ique learners, such approach "probabli best benefits the majority of children. 
\ll early childhood programs, houeicr, must incorporate certain principles^ The ,firs| is that a 
positive, effectual relationship bct^^ecn the child and the teacher is of utmost Importance if the 
child is to' become 4 self-motiiaied, responsive, enthusiastic learner, The^^econd is that the 
recognition and fulfillment ofa„chIld's individual needs is an essential element in every early 
childhood ^:u^^iculum, . ' 

[*rogram , ^ ' * 

Kegardicss of the theoretical base, all programs must address the concerns, related to facili- 
ties, staffing, materials and curriculum objective^;. 

Facilities: ' , * * 

\fan)«specifk details regarding the facllit) housing the pre^school program \^ill be prc^dcEcr^ 
mined b> ^late and luteal health, safety, sanitallon, fire and buUdtngvodcs, In identifying a facili^ 
t\ it Is important to assure that all such requirements arii met,^^ Deyond that~, it seems essential 
tu fiurd a facility that 0 is appc^alilig and attractive to children; 2) Is located near the Homes of 
4 llio children or ntar the place of employment of the .parents; 3) is easily maintained by the staff 
/ (a f^c ll^l} that .ib others i»c very attrtii>tiv c may become a real burden to the staff if materials and 
supplic? mu:«t hj^ packed a^vay nightl}' in order ti> a.ccunLmud^tc other groups uho use the building); 
I) tlwt'xs accommodatinfj fo, the needs of >oung children (for example, are the toilet facilities, 
child s>*/c? XJo the huildujg iitousliVs* tend to mlijinil/e the noise necessarily createil by active 
.^pre^sthojjfrrs? Can^hijdren J (id, .staff, feet free to participate in a large range of activities such as 
paii^ting^ V^<il^r, <]Lnd sand pl<**' maintenance of a pct^corncr, etc-?); 5) if infants arc included, is 
the f**LilIt> eas>il} adaptatfc to infant-related routines such as diapering andjeeding? . 

In discu^sio^ staffing for migrant carl) childhood e'ducation programs, two issues present 
themselves^ for consideration: ' * ^ 

■1) Staff-Child rMios ' ' , 

2) Staff competencies and recjuircmcnts * 

Staff ratios ^ull, like facilities, he somewhat pre-dctermincd by federal, state and local 
* requirement^^* In general, staff ratios should be similar to those outlined in Social ServicesTltlc XX 
rf^gulations. That is: one adult for each ten children who a^e four and five years old; one adult 
^ for ^ach five children whb are three years old; and one adult for each four children who arc under 
the <ige of threCf one adult for each infant under the age of six vvccks.*^^ Other faolors, nuchas, 
the inc Inslon of handicapped children 4 may require that'acfditional staff members be employed. 

Specific staff requirements and competencies wilt be greatly influenced by local school or 



communit) concerns. In general, all staH member^ should have the following qualifications^ 

a) An ability to work with children and to create an atmosphere that is warm and 

accepttngi 

t 

^ b) An ability to recognize elements within the environment that are potentially dan-* 
gerous and to eliminate or minimize those elements.* 

^c) An ability to work cooperatively with other staff members' and with parents.* 

^d) Good physical health in order to effectively carry out program components, 

- e)„AjU"4AdArstanding of the principles of child development, 

f) An ability to work in the program on a regular basis so that program continuity 
and affective adult*^chiid relationships can be achieved.* 

g) An understanding of the cuttyKal heritage of the children enrolled in the center, 

h) A knowledge of the native language of any bilingual children who may be en- 
rolled/^ ^ 

I he qualit) of the program \& absolutely dependent on the sensitivity , creativity and strengths 
individual staff members, A poorly designed programVan have harmful effects on the children 
enrolled,*^ It therefore, essential that staff members arc carefully selected and carefully 
iraincd.* All migrant early childhuod j^fugrams ±»hould develop and Lmplcnient well planned staff 
graining and in^^service components, ^ 

Specific job roles for staff members should include: 

1) Program Direotdr * Responsible for the administration of the project, 

2) f eacHer or ludueational Director Responsible for developing the overall educa-* 
lioiial aspects of tho program including in-'serVice training.* % 

3) Home B^fto Director flesponsibJe for developing the parent education Component. 

4) Nurso - Responsible for overseeing health activities related'to tfie children and 
for staff training in areas related Ifo health. / 

Teacher*Aid Responsible fur supporting the educationol 'program developed by 

the teacher, ' ^ * ' * \ 

6) Cook - Responsible for the ^devQlopment of a nutritionally sound menu and the! 
preparation cff meals, , \ 

7) Janitor * Kesponsible for building upkeep.* 

8) Has Driver - Ucsponsible for pickup and delivery of children, 

IJepcmling un the f^'i/.c of the program^ som^ rotes may be combined into a job description for 
a single staff person. 

Oh/ecdvcs: Infants Qttd Toddlers 

r„;\,ftLnis and IL N, lUtciuti in their book A Good Beginning for 8cibie«, have identified 
twelve prtnciple» nhiuh thc> feel fonn the core of a good program for very young children. After 
cijn.sidcrabli' tti(>ughtT cxpertcaLC and inic±)tigatton« Anne IVJlli's and Jnnnifcr [jirckmayer adopted 
these twelve principle^ a> a ba±)C for expounding their ideas in developing Guidelines for Day 
'^'Core Programs for Migrant Infonts ond Toddlers,^^ ^ 

These principles are; • 



1) Care giving practices should ht 'tailored to characteristics of ^ach <^h]id, 

2) There should be continuity of people providing care for children. 

3) Children should be cared for in a waritit affectionate ways^hat tcts themknowthey 
are special, - " 

4) There should be a balance ^f consistency or sameness, ks vrell as a variety on 
|)oth care giving practices and the physical environment* q 

5) The social and physrcal environment 1n vrhich child sptnds much oDiis tintt 
should be sufficiently responsive to the cbild^s, actions that he learnt he can exercise some con- - 

' irol over it;^ y,\d^ ~ „ ^ '~~ ' ' 

6) Cv€^ry experience is a learninjg experience, and children should be cared for tn a 
Vkay that optimizes opportunities for learning and social interac^on in daily routine .activLiies^ 

7) Children need protection from overstimulatioa and disorder, 

8) Children should be kept from experiencing unduly severe or prolonged distress* 

9) Very early in llfe^ children can begin to develop the ^itude that learning is 

pleasurable.* * - . ■ ,^ 

10) Children enjoy and learn a great deal from interacting vrilh other children.* 

11) In order to do a good joK care^givcrs need to enjoy their rbles.* ' ^ / 

12) In a gWd program^ there Is consistency^ between day care afid home care giving" 
pVactices/* I ^ , * ' 

\n understiiiiding pf ihcse principles combined' Vklih a detailed chart outlining dovelopmental 
landnifirks thiit ma) be txpntedto surface duringlhe 2nd and 3^th month form the necessary ba^je 
fri^mtuhich activities for infants and toddlers in group care can ^emerge.* We follovr the lead of " 
Jennifer l^rickniii^er and Anne Uillis in not outlining specific activities for infant proj^rams; We . 
re^empbasi/c the importtince of recent findings tliat the infant begins^from his first day to learn, 
to construct theories, to Iftive expectations abi>ut other peoples' beJiavjor and to construct the 
basic rnles of his language.'^ It is therefore essential that j/ifant programs stress individual caj^ 
.^and the development of affectaal relationships that lead to good feeling abf^i^ the self.* 

Materials; infants and Toddlers , \ , 

The list of materials necessary lo implementameaningful rinfantand toddlerprogram is adapted 
fram Doy Core t: Servmg fnfontsf*' It is offered as a suggestion. ' 

- Rcfrigeratof - Cubbies . J . 
' Stroller 

- Covered plastic containers for diapers 
. - Large piece o( carpet 
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- Large clocic i 

- Low, open shql 
' Diape^^ng tabi 
" Wind-'up swing 

Hot plate 

- Wash cloths 
+ - Bibs 



ves 



12 



Large cushions ^ 
Record player or radio 
Cribs with mattresses. ^ 
Playpen , 
Individual feedipg tables 
Sterilizer 
Blankets \ 
Sheets 

,Bxtra clothing 

Diapers (cloth and, disposable') 




- Botties - Caps 

- Plastic feeding disb^ - Spoons * ^ 

- Plastic bags ^ ^ • Squeeze toys - 

- Wasbable stuffed toys - Small wbeeled toys 

- Books ■ ' - Cribgyms ' 
* - Balls ' * - Stacking toys * » 

- Simplcv'^oodeQ puzzles - Pull toys ' 

- Mobile , - kecords 

- Ra^^l^ - Large'oDd small boxes'. 
i-Plastic bottle, spoons^ etc^ <^ - Large and small caos 

I ^ - Pieces of fabric - Purses 

Ohjtziives^-^ Thrte^ Four^and Five Yect Olds: ^ ' 

The obj^ttiies.of a spetjfit ^jrogram **ill vary greatU from those of aoi other pre*scbool 
program partKularli if a ^ooc^erted attempt is made to meet the individual Deeds of tbe cbildf^n 
enrolled, ^ » ^ ■ , 

IKe following list differed f/nl> as a suggestion of some activities aod objectives tobe 
con^*jJ<?red, Jt is* by no means, inten^^^d to.be all-mclusive eomplete>^^'^ 

A, C^i: Language Development - 

Ohjecuve: To help the child de^elo^^rai langqage'skiHs ' ^ ' ^ 
Acliiit}: 1, Provide o^iport unities- for^creative dramatization, 
' Examples: " , , . ^ 

> 4) Provide house'^lteeping equipment 

b^ Provide dross-up clothes * ,* 
^ *.i Pr^oyide opportunities for tkHdren to imitate animal motions and sounds 
ictnity. 2' Pruvi^e opportunities for children to parti tipateJnotgManguage,dct!v- 
. EicmpUs: - . ^ - , : ^^X' 

* ' ' a) Encourage children to retell stories " " r - - , 

b) Sing songs * 

c) Play musical games suoh as farmer-in-t he-dell 

' d) Play ^mes that give individual c^hildren an opportunity to speak - such 

as Did-you-fiver-see-a- laddie 
e) Make tape- recordings of chiHren^s speech ■ 
^ 0 Encourage the use of puppets ^ 

g) Provide time for staff members to talk with children on a ttne-to-one 
Ohfecttve: To help children develop receptive language skills, , basis 

^ AcU^ily: 1, Provide opportunities hr children to Usten, 
ExampUs: 

* a) Play records 
b) fiead or tell stories 
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c) Talk to cbildreD oq an individoal l^asis " 
Civ« sic^l^ Rieaamgful mstmctions 5ucb &$: '^pl^a&e clos« tb« door ' 
Play gam«5 that retire cbildrcQ to follow directtoas sucL as Pat-yoor^ 
n n ger-on- V our- DOS c 

B> ^oo/: D«v«lopm«;]^ of a f>os]Uve s«lf-cooc«pc, 

Ohltciivts: Tq b^lp th« child d«\«Iop an image of hrms^lf as -a successful, i^ortbwbtl^ 

persoD 

icti\\t\^ L Provide opportunities for the chiid lo forni a coacepnon of tis physical 
ExampUs: 

a) Look ID a mirror 

b) Playgaftrts th^i name body farts such as Ho(cey-Pok<r 

c) Trace the chjld':> body on a large piece of paper 
d^ Take a picture of tfee thild 

e> \!ake paint or plaster paris replicas ot the cLild s baud and fool 
, * ' ^ - 0 Vsin§ a sbadow^box, trace the child's silhouette 

^^litUy 1. Provide opportunities for f he child tb make real contributioos to,class. 
* ^ ■ ExampUs: 

a^ Ask the child to help set the table for Ituich 

b^ Ask the child to be responsible for putting away certain giaterials or ■ 
supplies such as vt^gons, puzzles* books* etc. 

c) Ask the chiid to assist iij planning the menu 

d) Ask the child to select a story or game to be played 

e) Ask the child to assist another cbild . ^ 
Stlixxt'^. Provide opportuoittes to gi\e special recognition to individual children^ 

Examples: 

a) Celebrate birthdays 

b^ Celebrate days that are special tn the child's culture 
J c) Idtiate "King or Qoeen-for-tbe-day" activities 
' <fi Dtsptav' v^rks of art * 
. et Praise efforts and'ii'i^coniplishments 
iciixiiy: I- Pro^-ide -Opportunities for children to develop ^elf^discipline. 

3t1 Ask children to participate od]>- in activities in whtch they can succeed 
* ' Arrange room so that, natural boundaries exist 

^ Prepapt a selection of activities and offer chotces to children 
d> Establish beha^ral limits ^ 
C* Goat: Cognitive development- 

Ohj^^tivt: T^ help children develop scnsory-pcrccptual skills. 

' *'{<:tivUy: TJ Provide ^pportaiil tie's for children to develop patterning and secjuencing 
^ " t' , ^ vi skills, 
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a) String beads . * ^ * ^ . ^ 

b) Play vdlhtiocksi " ! ' 
t) Copy rbyiKm&Vith rhyibm.baiitt tflstrtiEDetits 

d> Mafcb Off rjiove to drtfOLbeau - 
L ' e) Put to^fclfcer pozi^^s* 

f) Play >iib do;xiiDo«$. , ^ 

I / ^ Ptay ptcttire lotto ^loes ^ . " 

;4ciit/U>; 2, Provide of^i^brtuiufies for cbit^^en to develop classifytag 

Examples/ ' , . ' ^ * 

a) Sort botions- ' . : ^ ^ ^ *^ ' ^ 

b) Play MthlJ^k© ■ '\ ' ^' ■ ' * '.' ^ 

c) Sort textnred naieriajs . . . / . ' / * 
AcUvUy^ 3. Provide opppftonities for cbildren to develop comparison skills. 

ExampUa^: " . * v - . - * 

a) play Vkith blocks 

b) play with Kv^ter 

c) Play with sand ■ » , — 

d> PIa> games that require chil^eo to siake con^aratlve.judgmeats such 
as Moiher-may-I (uke a targe siep. take a small step* etc.) - 

e) Provide opporttmi ties for chlldre^ to handle a variety of texcare&, such as 
cottODt blocks., sUkt etc- - - _ V 

0 Listen to oSo^ical tones^ such as bells- 

g) Serve both hot and cold drinks siicb as lemon^e and cocoa \ 
A<:tttuy, 4, Provide oitportoDities for childi;£n to develop generalisation skills. 

Examples^ . . . r - 

a) Fi^ger-paint witb a varietv of roateriaid sucb a.s starch. 3Wp sads, and 
ptnldtDg ' , ' 

b) Play with .sand ■ / 

c) Use a variet) of materials for stftngiog %uch as b^ads. tnjttoas and 
cut'Up stra^vs - v ' , ' i 

ActUUy, 5. Provide opportanities for children to develop identificatiofi skills. 
Examples r 

a) PUy color g^es 

b) Make verbal labels 

c) Eat a variety of foods 

d) Provide "smelling bottles" 

e) Play with a "feeJy box** , . 

0 Identify sounds such ^ a car horn^ the wind. rain. eic. 
AcUt^tty. 6. Provide opfortanities for children to use all of their sensory mechanism 
tn developing concepts- ^ , , 
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Obfeciive: To help tliildreii develop eovtroniDeiitd awar^aess. 

. 4ctU^Uj: 1. Provtdb opponsoities for children to explore a variety of scientific . 
ExampUs: ' p»ienon)eoa- 

a) >!ant ^eds ^ a gardeo ^ 
* ^ Keep a class p«t 

Go on a picnic 

d) Pwide a magnifyi^ glass 

e) Provide a magnet 
0 Go fisliiog 

g) Play with blocks * - / ' 

li) Make play dougb 

i) Plav omdoors b - * 

j> Make popsicles ' . ' - 

k) Pro\'ide class copking projects 
n Take a oature walk 
m> Play wUi wheel toy-6 
4ctivUy: 2-*Provide opportonities for cliildren to explore a variety of social 
^ ExcmpUs: ^ - phenomena* 

*a) Take fteid trips (grocer^' stote, fire statioo) 

b) Ask parents to teach a skill ' 
x) Ask coipnmnity people to make class visits • 

D, Coal: Alotor ^Velopment and fine mnscle coordination. 

Objeciivf: To help Ae child develop motor skills, 

4<liviiy: \, Provide an opportunity for the child to participate^io a variety oi 
■ ^ large muscle activities. ' ^ 

Examples; 

a) Play with tricycles - t 

b) Hammer Daifs 

c) Play wi^ wagons 

, ^ d) PIay*witb swings * 
e) Use tools and work bench 
n. Piay witb balls . 
^ g) Jump rope 

f b) Climb on climbing apparatus 

t) Set op ^ obstacle course using chairs/table8> etc. 

j) Play games tbat,teacb activities such as skipping, lioppiog, ntnaing 

iciiviif: 2, Provide opportunities fof childreD to participate in a variety of 
floe^-mascfe acrrvtrfe?: , " ^ 

Examplesi ^ , ' . 

a?Usepai«. ' ^ 16' 

^ b) Lse crayons * 
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J c) Play viiti clay anJ play doagli 

J) Use Huge r paints 

e) Use scissors > 

f) PIdy Hitb^sand 
' ' g) Trace objects 

h) Strmg leads 

i) Plav viiih vi-ater, 
j) Bounce balis 

* k) Track ^uitds 

n Make and use i^per mach^ 
* t m) Piay* fibg^^r ^mes ^ 

n) * Play shadow games " 
^^pppsgiy^^ paper cbains - ' , ' ^ 

Otber goais,. objectives and ^ctivilies c^n and. should be'^added to those described at>ove so 
that the program presented to childreo has v^iely knd cr^tivity, 
Uat^rial^ Threat Four ami Five Y^ar 0Jl4s: 

, ^Obviously, the TnateriaJsjo<,In<Ie^ -m a program will depond on the activities planned for the 
program* Some items^ honever^ are basic to almosi'aiif earl> chtldl^ood education projects* These 
.materials inciudef 



" Honsekeeptng ^cjuipment ^ 

- - Dolls . - ^ * 

- Dress^up clothes^ 
-»^hifd<^i2& taUes and'chairs " 
■:San^ ' ^ *• ■/ ■ 

Cot or mats "for sleeping s". 
' ^j?ter 

" Floor ajid salt for play don^ 
-Clay 

- Adecjuate shelvtngiind storage 

" Thn^s to sort j(btiuoos, bottle caps, e xc*) 

- A set of unit blocks 

- Record player and records • 

Textured materials (scraps ofclotb, etcj 

- Things to manipnlate (holts and oots, etc.) 



- Tricycies * 

- l^a^oDs 

- Tools and work bench 

" Large, halls ' ' 
' Paints 

- Primary Peoctls 

" Assortment of paper * 
" Scissors (left and right) 
' ^11 length mirror 

- A ^liinbmg apparatus 
« Individual ctibbies 

- Ptizzles 

* BooSs 

- Tape recorder 

- Rttytbm hand instruments 

* P uppers 



SPECIAL -AREAS OF CONCERN , 

Iq plaflDtog ^ar!i cbi]^:.3d programs for migrant infaDis an^ pre-schooUr?^ three areas of 
* special coBcem e^jerge. Tiirse areas are health, natritioa, and a sjsteai for tracking the move* 
; Vient^ '>f 'hildr^fi*^ fantiJi^s in the nugraoi ^tream^ IRiile health and outritioo are only of general 
"raleresi kn mf>*it farli ctifdV>xJ pri:>grams, it is felt that the sp«:cial en\irDnntenUu circumstances 
' rnflueti^ ing Ae life of the tiA^^x child usually seierli hamper the famiK ml their attempts 
/ proudf* adequate attenu^n t^ tfiese ai>senriar elett>eat&. Because healthrpractiL^s and adequate 

^- ^ ftutrition af^iital for healthi er^vvtb an<{ development, special care must be grven to develop 
Strang prop^ ct/mponecas in these areas, • ^ [ ^ 

tftalth: , - ■ ' 

Th^ mobrtiti of n^igrant faniilies' renders it difficult for parents to identif) needed health 
«v4'rv '-"i ifi icirfous geogr^hical locdtrbns. The lov^ income status of migrant families makes it 
4ttf\i ult tn ffurcfrase those serr\ice& once ^a prvwder ha±» been identified. It is felt, therefore. 
*h4i ' lo^dnt ^arli ci^tldh'ixl edu«atic>n pru^rams should di,<ept res^pvnsibtliti for coord mating and 
pr-jVfdinc those services.^ Su<.h an undertaking mOuH include: * ' 

1lje provision of r<-^lar vvell'child checkups b> a phvsician. 

( '>-nmunjcation lr,j,^r* nts regarding sp^< iaI dental and medt<.al p^ob1e^1l1^ of their c^iMrc-n. 
r> Mc-ntificatifin vf fiealth providers in all health areas, 
d^ \>'»istance to families in obtaining and pa> ing for serv ices. ' 

f urther. because manv mjgrdnl children (.ome to ear}v <.hildhoud programs tMth chronic Jiealth 
f:rjbTems: because Tiigrant :hi)<Iren ,with acute health problems can receive better £Uent>on »^nthe 
pt^-'^rhfvvl program than in !a^ camf>9; an^ because migrant children need tv leam good health 
, prai tices; a full time registertAi n^rse should be elementary in the project staffing pattern. 

Ilie nurse should accept respbnsibilitv fur: 

3> Identtficatbn of health provjde/s* * " ^ 

h) Scheduling of routine care at cliaics,* *■ 

c) Communtcatton witlt paints regarding special health problems* 

^ d) i)evelopment and tmplnementation of health in^^ser^ice programs for the staf^ 

e\ Entering health information on Migrant Stndeot Record Transfer System* 

f) Development of materials an<^ health curriculum for children* ^ ^ 

.Vuirttron: ^ 

Adequate nutrittotis^ foods during jhe early de\el<^ng years of life js a vital mgre<lient for 
the fulfilment of boman potentiality. There is no substitute for the effects of a balanced <ltet 
served rn a pleasani* relaxed atmosphere on the general physical an<l mental health of the yoang«- 
cHtId Becatise we know that the migr^t pre-schooler often Receives iaadequate amoants of food 
and inappropriate types of food, it is CBsttdlal that nutrition andeattog key elements lO migrant 
early childhood programs* 

The goals of the nutrition component of the early childhood program shonld include: 

" a) The^ planning and preparation of food lhat will contribute to the^^o^l nutritional 
needs'^f the young child. -# 
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b) Tli« pt^i^iog and pfcparation of foods tbat are appealing and appetizing to ihe 
young child. ^ 

4,) Tbe~^laQoing €u]d prep^ation of foods tbat are culturally significaDt to ih^ cbihJ. 

S Serving Jfoods iii^ relaxed. j>leasajit atmosphere. 

Especialli in vtry >c»ung cbildreo* careful coasultattoo with tbe parent coDceniing 
tbe feedlfig and eating habits ^f th? chttd so that a contiauatioo of practues between bi^me and 
school can be estabtWhed/ ' 4 

0 The itnptem^^Uation of a rwtrilion education program for children and parents.* 

Hi^rxint Student ^^cotd Iransf^r System: 

Th^. a^^uran^e of ^.i^nttnu^us qualiti earl; childhood experi^rices available to tbe >oung 
rtii^^nt i-hild ^n a regular basj^^ as he" moves from locality to tocalit> ^ill require tbe conscious 
effort .>f i^ersons jritV^&^^<) ^d respi^nsible f^ tbe dcvelc^pment of programs for pre-school 
mi^fifit childrcn/Se^^^^c ^Pust' available and waiting to welcome tjie child as he mo^es 4\ith 
his faiTNi)) fr^yir, ^t<it( tu ^statV One element necessary ia tbe provision of continuous ^are iS the 
^bi!it> to track the lamihVftiOv^ments, I 

Id ijrdcf ti>*bf adeqaatclv prepared to ^eet a child upc^n bis arrival* migrant eari^ childhood 



educators mtist kn^w \) y^hen the chiljJ will arrive in their area* and 
'child ^iii h^ve alrcad) had when he arrives 



2) tvKaL experiences ihe 



\f4j7arjt edu^ati^n leaders I^v£ air;eadv taken a step to^^inard tbe fulfillment of these goals 
ihii/ugK tfje de^elypnjent ^^f th^ Migrant Student Rf cold Tiansfer System* Through use of this com* 
puCe'ri/^d pltin^^t is pvsslLU tu c^btaln pertiaent iaformation concerning the academic and health 
stdtos jf <i f^bild.* t nf^rtunateK'r ot\U a few of the thousands of pre-scbQoI migrant children travel- 
ing'i^it>j their parents have been cnrJled in the computer EdncatofS concerned 

dbuut'tl^ »elfaie../f wung migrant children must make a concerted effort to enroll all preschool 
chtldrejv attending earlv chfldho^ programs. 

5c«,ondlv. a i\atiofv*wide effc^rt to identify and track migrant children must be undertaken. 
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PARENT INVOLVEMENT PROGR^SI 



PdrfMU>, parental £oioliC£C^at and respect for th^ v^tshes aod chiM 
re^riu^ pra<ncfr±» of Ih? family are (iftall)^ important a^pocts of an 
*^^rJ> (hiJ^bood pro^amJ Par^s ar<> die firsn and raost iroportdot ' 
leachcrs and models of the child* U i> tte\^r the right of ibe child c^c 
pf^r>onoct lo surplaiti ' the ro)« of the parent bui rather to siJpplemetkt 
pitr#^ot> i& th^ir efforts, and MJpport ibem m ibeir rtr&poasibiliti/'^.* ]{ the 
staff i> a^^ of a more appropriatt: method of bandUtig certain child* ' ' 

Jriaied probl<^inSf ihvo it is the dotvoi tbr staff to rdatr that infonnaiion 
to la^ parent in a factoaJ^ posiiiitr, supportive fnaaner^^' • 

The bei>t tare for <h]ldren will t£SuU v^hen parents ^nd earh childhood educMors Aorl han^- 
iD'hand to prj^ijde experiences th^t integrate the child^s life home and in schooL Both parent 
and prore^^iF>oal±» h^f* important pieces io captribute to the total program designed for the child* 

\ mif^ant parent education program is an aspect that pernie^tes throughout the early childboo^ 
proj<>rt. It begins utth the firsl lanicrsatTon between the par^t and a representative staff member 
and <ontinues throughout tiit ptrriod* that the famili resides in the localitv.* It involves continuous 
communic anon between parent <ind ^aff members concerning the activities of the child in the school 
and at home. It mav include some informal small group instructions on specified topies. 

B/'cau'^e migrant parents fvork \^r/!ong hours, ma) be hesitant to come to the program faci'litvt 
and ma> feei unc omfortable in tr^iti^nal adult education prQgrjm^^* the Rome b^se director ia ill 
h^.\^ t'> hr* resourceful and 4.reati%c^jn initi^^tiog parent edtication projects lhal mjII be effective and 
useful Xn the migrtint parcnt^P ^ 

hot efftrctk^ planninglhe hi^me ba>e directt^r should begin dett^rminin^ the child develop' 
nueot r/'Iat^d tiipfls that vtould be t>f (?rcatefi^t value to the p^rent^ of the children enrolled .in the 
procrani* Hic topii« will v»ir> from groJip to ^oup but a few t^reas se^m to be in con^^tant need of 
disfu^sion.* I he^^e (irea> include: , ■ , 

a* llt^atth - prfn^ial tart fr>r prCfOiant mother?: r/*^!*±r ^^-N baby check*-<ip^; tmmuni- 
j^at'nns: health practices such as bathing, shampooing.* proper rest, exercise.* Qra^ care, proper 
elotfiing. **\t commifn dis^astrs: adjustments to t^nique {uipg< onditions such as n^ running v^aler^ 
comm'unitv bdth4)0Ljses. etc*; location of health cUnits; application for Medicaid cards; techniques 
for taking care of sick chiltfren* etc, 

b^ Nutrition * nutrient iVquirementsat various ages, preparationof formula; preparation 
of foods; hand v^a^ihing: rfc tpes for preparing simple* natritious foods that can be eaten on-tb^tnin; 
development of good/^ating habit«f; consequences of pogr eatrng habits; food {>u^ing practices; etc. 

Child Development * development of positive self-concept; devtjopmentof affectual 
pa^rent'chifd relationships* lajigaage developmenti go^odtoys for diitdren that can lie purchased or 
made in/*xpensu^l); importance of large muscle develispment, providing a safe pJay enviropment 
at home; an understanding of \fAr^t good experiences for young.children are. , ^ 

d) ** Assert ivenes«*' Education - helping a parent understand that hts^good feedings 
about Jijmself have a definite effect on thf health development of his cjirld; helping a parent feel 
good^about himsflf. ■ 



Ou^c tvpt^b be tdught Kai« been determined, the home i>d&e difetrtof imtdt tind amcthoi 
xhjiX mil be cffei^tiie lehU Ic fgf te^^htng par^nt^,. The iDetliod& wtil he^ras individual -as the 
parents. Some of the methods, that ina> vvOfIc include; j; 

d) infurmdl ^ <i>miriani^ at luns b^tvveeo the parent and tht earU childhood prograiD. Tfafi 
commurycatton mav be written notes or oral cooiersatJon. 

b'j Ih*. inclufvi^n of ^^tntfv In the earli cliildhcr^ pr^jgrain as teac her-aidb. lolunteeiB 
or nhs(-r\i r>. " * ^ 

O llomt lisit:^ bi staff members to the home of the parent. 

^1 inclusion f>f parent:? a±> members i4 local project adi i*»ori board^^^ 

t'i Pcircnt meetings and S4>< (al xictiiities held at the project sight In the evening. 

0 I'onnal^ aduU education classes for parents ivh'o so-desire. 

IU;:ardlr^> ^^f li^i. ^urn^ulum topics o\ the strategies for implementatiun, both staff members 
and parLfit^ *T*u>t ft^I that tj^ei are respected, i alued partners m planning experiences that infltt- 
<*i]te ultimate development of the child. ^ 
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